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Laindon Park Primary School & Nursery                  
Pupil premium strategy statement 

School overview 

Detail Data 

School name Laindon Park Primary 
School & Nursery 

Number of pupils in school  179 (excluding nursery) 

Proportion (%) of pupil premium eligible pupils 29% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Cristina Portoles 

Pupil premium lead Cristina Portoles 

Governor / Trustee lead Jamie Woodhead 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £78,010 

Recovery premium funding allocation this academic year £15,440 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£93,450 
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Part A: Pupil premium strategy plan 

Statement of intent 

 

At Laindon Park we aim for all our pupils, regardless of their background or the 

challenges they face, to make good progress and achieve high attainment across all 

subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils 

to achieve that goal, including progress for those who are already high attainers.  

We will consider the challenges and barriers faced by the vulnerable pupils who attend 

our school, such as those who have a social worker and young carers. The activities we 

outlined in this statement intended to support their needs, regardless of whether they are 

disadvantaged or not.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit the 

non-disadvantaged pupils in our school.  

Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged 

pupils’ attainment will be sustained and improved alongside progress for their 

disadvantaged peers.  

Our strategy is also integral to wider school improvement plans for education recovery, 

notably in its targeted support through the National Tutoring Programme for pupils whose 

education has been worst affected, including non-disadvantaged pupils.  

Our approach will be responsive to common challenges and the individual needs of our 

pupils, rooted in robust diagnostic assessment and not assumptions about the impact of 

the disadvantage cohort. The approaches we have adopted complement each other to 

help pupils excel.  

To ensure they are effective we will:  

• ensure disadvantaged pupils are challenged in the work that they are set 

• act early to intervene at the point need is identified  

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes  

• raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Underdeveloped Language and Vocabulary 

From Nursery through to Key Stage 2 an underdeveloped understanding 
and use of language is more dominant amongst disadvantaged pupils. 
This combined with a limited vocabulary impacts negatively on pupil’s 
achievement across the curriculum.  

2 Knowledge, Understanding and Application of Phonics 

Internal assessments, observations, and discussions with pupils have 
highlighted that the disadvantaged cohort have greater difficulties 
understanding and applying phonics than their non-disadvantaged 
peers.  

Limited reading resources, less exposure to reading role models and low 
levels of engagement are common factors that negatively impacts upon 
their development as readers. 

3 Achievement in Writing 

Internal and external assessment indicates that the recent pandemic and 
school closures have had a significantly limited the progress and 
attainment of disadvantaged pupils writing. During this period the gap 
between the disadvantaged and non-disadvantaged has increased. 

4 Achievement in Maths 

Internal and external assessment indicates that the recent pandemic and 
school closures have had a significantly limited the progress and 
attainment in maths of the disadvantaged pupils. During this period the 
gap between the disadvantaged and non-disadvantaged has increased. 

5 Attendance 

Following the period of school closure due to the pandemic there has 
been a significant rise in the percentage of disadvantaged pupils 
considered to be Persistent Absentees (PA). The gap in attendance 
between the disadvantaged pupils and non-disadvantaged pupils has 
also risen.  

6 Social, Emotional and Mental Health Needs 

Evidence collected from the school’s parental communication indicates 
that the recent pandemic and school closures have exacerbated the 
level of challenge some of the school’s families face. Internal research 
also shows that the disadvantaged cohort has been disproportionally 
affected through this period. The range of social, emotional, and mental 
health needs identified and the impact on the well-being of pupils 
highlights the need for strategic targeted support.   
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Underdeveloped Language and 
Vocabulary 

To ensure all pupils achieve the 
age-related expectations for 
knowledge and understanding of 
key vocabulary, communication, 
and language capabilities, with 
particular focus on disadvantaged 
pupils. 

Early Years – Disadvantaged pupils achieve in line with 
non-disadvantaged pupils and national figures in 
‘Communication, Language and Literacy’ (72%). 

Key Stage 1 – Evidence form lessons pupil discussions 
and outcomes shows disadvantaged pupils remember 
and effectively use specific subject vocabulary. As a 
result, disadvantaged pupils achieve in line with non-
disadvantage pupils and in line with national 
expectations in Reading (expected progress >75% and 
greater depth >25%) and Writing (expected progress 
>69% and greater depth >15%). 

Key Stage 2 – Evidence form lessons pupil discussions 
and outcomes shows disadvantaged pupils remember 
and effectively use specific subject vocabulary. As a 
result, disadvantaged pupils achieve in line with non-
disadvantaged pupils and in line with national 
expectations in Reading/Writing/Maths (expected 
progress >87% and greater depth >20%).  

Knowledge, Understanding 
and Application of Phonics 

To ensure all pupils achieve the 
age-related expectations in 
phonics with particular focus on 
disadvantaged pupils. 

Early Years – All Disadvantaged pupils transfer into 
Year 1 having successfully completed Phase 4. 

Key Stage 1 – Disadvantaged pupil’s rate of pass 
Phonics test is in line with non-disadvantaged pupils and 
national figures (>82%). 

Key Stage 2 - Disadvantaged pupils achieve in line with 
non-disadvantaged pupils and in line with national 
expectations (Reading/Writing/Maths both at expected 
progress >87% and greater depth >20%). 

Achievement in Writing 

To improve the progress and 
attainment of the disadvantaged 
pupils in writing to eradicate the in-
school gap. 

Disadvantaged pupil’s voice shows that this cohort enjoy 
writing and the opportunities to write for a purpose and a 
wider audience. This is supported by levels of 
engagement evidenced in lessons, pupil discussions 
and work scrutiny.   

Disadvantaged pupils progress is >2.0 with an increased 
percentage of pupils on track for greater depth (>70%). 

Achievement in Maths 

To improve the progress and 
attainment of the disadvantaged 
pupils in maths to eradicate the in-
school gap. 

Disadvantaged pupils achieve in line with non-
disadvantaged pupils and national figures with rapid 
progress >2.00.   

An increased percentage of pupils are on track to 
achieve greater depth (>50%). 

Attendance 

To achieve and sustain improved 
attendance for all pupils, 
particularly the disadvantaged 
cohort. 

Sustained high attendance from 2024/25 demonstrated 

by: 

• The overall absence rate for all pupils being no 

more than 4.5%, and the attendance gap between 

disadvantaged pupils and their non-disadvantaged 

peers being reduced by 2%. 
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• The percentage of all pupils who are persistently ab-

sent being below 8.2% and the figure among disad-

vantaged pupils being no more than 2% lower than 

their peers. 

Social, Emotional and Mental 
Health Needs 

To ensure that the curriculum and 
wider strategies within the school 
meet the social, emotional, and 
mental health needs of all pupils 
(with a particular focus on the 
disadvantaged cohort). 

Systems for identifying student 
needs must also be robust and 
support swift effective intervention. 

All disadvantaged pupils say that they enjoy school. This 
is evidenced through pupil voice, observations and work 
scrutiny. 

Disadvantaged pupils put themselves forward for school 
responsibility and are highly involved with school roles 
such as school council, problem solvers, internet safety 
ambassadors. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 46,725.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Underdeveloped Language and 
Vocabulary 

CPD – Literacy Strategy and the 
importance of language and 
communication 

Ensuring a whole school approach 
to modelling language and 
communication at each phase of 
learning provides the necessary 
scaffolding needed for rapid 
progress.  

The Education Endowment Foundation’s 
guidance for improving literacy in 
Primary Schools identifies high quality 
adult interactions and modelling as part 
of Recommendation 1 at each primary 
phase. 

https://educationendowmentfoundation.o
rg.uk/guidance-for-teachers/literacy  

1, 3 

Underdeveloped Language and 
Vocabulary 

Early Years 

Prioritise the development of 
communication and language in 
lessons by regularly described as 
talking with children rather than 
just talking to children. 

Recommendation 1 from the Education 
Endowment Foundation’s ‘Preparing for 
Literacy’ guidance states that language 
provides the foundation of thinking and 
learning and should be prioritised 

EEF – Preparing for Literacy (improving 
communication, language, and literacy 
in the early years) 

1 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
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Underdeveloped Language and 
Vocabulary 

KS1 & KS2 

Planning across the curriculum 
incorporates the explicit and 
implicit teaching of vocabulary as 
regularly feature and includes 
collaborative activities that provide 
opportunities to learn/hear 
language. 

The Education Endowment Foundation’s 
‘Improving Literacy in KS1’ recommends 
an approach that develops pupils’ 
speaking and listening skills and wider 
understanding of language. 

EEF – Improving Literacy in KS1  

Whilst the ‘Improving Literacy in KS2’ 
guidance highlights the importance of 
extend pupils’ vocabulary by explicitly 
teaching new words, providing repeated 
exposure to new words, and providing 
opportunities for pupils to use new 
words. 

EEF – Improving Literacy in KS2 

1 

Knowledge, Understanding and 
Application of Phonics 

Early Years 

Ensure a range of approaches are 
included in lessons such as 
storytelling, activities to develop 
letter and sound knowledge, and 
singing and rhyming activities to 
develop phonological awareness. 

 

Academic research has shown that prior 
to the introduction of systematic phonics 
teaching, activities to develop children’s 
phonological awareness and interest in 
sounds are likely have long term 
benefits on literacy. 

EEF – Preparing for Literacy (improving 
communication, language, and literacy 
in the early years) 

2 

Knowledge, Understanding and 
Application of Phonics 

KS1 

All staff to receive a programme of 
training to make them highly 
effective practitioners when 
teaching phonics. 

Academic guidance on phonics teaching 
highlights the need for effectively 
implement a systematic phonics 
programme (see The Education 
Endowment Foundation – Improving 
Literacy in KS1). 

EEF – Improving Literacy in KS1  

 

2 

Knowledge, Understanding and 
Application of Phonics 

KS2 

Support pupils develop fluent 
reading capabilities by prioritising 
understanding pupils’ current 
capabilities and teaching 
accordingly. Identify where there is 
a need to support with 
foundational reading capabilities 
such as decoding and refer for 
targeted academic support. 

Fluent reading supports comprehension 
because pupils’ cognitive resources can 
be redirected from focusing on word 
recognition to comprehending the text. 
This is a focus of Recommendation 2 
from the Education Endowment 
Foundations Key Stage 2 improving 
literacy guidance. 

EEF – Improving Literacy in KS2 

2 

Achievement in Writing 

Early Years 

Provide a wide range of 
opportunities to communicate 
through writing and develop 
children’s motivation to write. 
Expressive language underpins 
writing and should be prioritised. 

Recommendation 3 from the Education 
Endowment Foundation’s ‘Preparing for 
Literacy’ guidance focuses on 
developing a children’s capability and 
motivation to write as part the 
foundations for literacy learning. 

3 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
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EEF – Preparing for Literacy (improving 
communication, language, and literacy 
in the early years) 

Achievement in Writing 

KS1 

Teaching includes strategies for 
pupils to plan and monitor their 
writing. These include: 

• pre-writing activities 

• drafting, editing and 
revising  

• sharing 

Teachers should introduce these 
strategies using modelling and 
structured support 

Guidance from the Education 
Endowment Foundation states that 
pupils’ writing can be improved by 
teaching them to plan and monitor their 
writing. 

EEF – Improving Literacy in KS1 

 

3 

Achievement in Writing 

KS2 

Develop effective writers that use 
a number of strategies (such as 
goal setting) to support each 
component of the writing process 
(i.e., planning; drafting; revising; 
editing and publishing). 

Teaching writing composition strategies 
through modelling and supported 
practice alongside providing 
opportunities to write for different 
audiences and purposed develops 
effective writers (see ‘Improving Literacy 
in Key Stage 2’ from the Education 
Endowment Foundation). 

EEF – Improving Literacy in KS2 

3 

Achievement in Maths 

CPD – Mathematical Pedagogy 

Provide regular professional 
development opportunities for staff 
to raise the quality of practitioner’ 
knowledge of mathematics, of 
children’s mathematical 
development and of effective 
mathematical pedagogy.  

Ofsted provide guidance on creating a 
high-quality maths curriculum.  

Ofsted’s guide to a ‘high-quality’ maths 
curriculum (schoolsweek.co.uk) 

The importance of providing effective 
professional development opportunities 
for maths in Primary schools is also 
highlighted by the Education 
Endowment Foundation. 

EEF – Improving Mathematics in Early 
Years and Key Stage 1 

 4 

Achievement in Maths 

Early Years & KS1 

Ensure that manipulatives and 
representations are regularly used 
to encourage discussion about 
mathematics and that there is a 
clear rationale for this when 
teaching a specific concept. 

The Education Endowment Foundation 
highlight that manipulatives and 
representations can be powerful tools for 
supporting young children to engage 
with mathematical ideas. 

EEF – Improving Mathematics in Early 
Years and Key Stage 1 

4 

Achievement in Maths 

Early Years & KS1 

Teachers use a variety of methods 
to assess children’s mathematical 
understanding and ‘next steps’ 
learning is builds upon existing 
knowledge.  

Both Ofsted and Education Endowment 
Foundation highlight the need for ‘low 
stakes’ assessment and new content 
drawing on previous knowledge. 

Ofsted’s guide to a ‘high-quality’ maths 
curriculum (schoolsweek.co.uk) 

EEF – Improving Mathematics in Early 
Years and Key Stage 1 

4 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
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Achievement in Maths 

KS2 – Prioritise Problem Solving 

Lesson regularly challenges pupils 
with problem solving tasks for 
which pupils do not have ready-
made solutions. Lessons provides 
opportunities for pupils to use and 
compare different approaches. 
Whilst teaching focuses on 
showing pupils how to interrogate 
and use their existing knowledge. 

The Education Endowment Foundation 
promotes that where pupils lack a well-
rehearsed and readily available method 
to solve a problem, they need to draw 
on problem solving strategies to make 
sense of the unfamiliar situations. 

EEF – Improving Mathematics in Key 
Stage 2 and 3 

4 

Achievement in Maths 

KS2 – Maths Curriculum 

Enable pupils to develop a rich 
network of mathematical 
knowledge that teaches them to 
understand procedures and 
concepts. 

Ofsted’s research into a high-quality 
maths curriculum highlighted that 
teachers should encourage pupils to 
use core mathematical methods rather 
than allowing them to rely on guesswork 
or use “unstructured trial and error”. 

Ofsted’s guide to a ‘high-quality’ maths 
curriculum (schoolsweek.co.uk) 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 23,362.50 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Underdeveloped Language and 
Vocabulary 

Early Years – Targeted 
communication and vocabulary 
interventions 

Learning Support Assistants are 
utilised for small group sessions 
(that prioritise the disadvantaged 
pupils) and use a wide range of 
approaches including shared 
reading, storytelling, and explicitly 
extending children’s vocabulary. 

In guidance from Public Health England 
and DfE the disparities in early language 
and communication development 
relating to social deprivation are 
recognisable in the second year of life. 
They have a negative impact on 
children’s development by the time they 
start school, in terms of literacy 
development, as well as social, 
emotional and behavioural development. 

PHE - Best start in speech, language 
and communication: Guidance 

EEF – Preparing for Literacy (improving 
communication, language, and literacy 
in the early years) 

1 

Underdeveloped Language and 
Vocabulary 

KS1 & KS2 – Targeted Language 
Development Mentoring 

Learning Support Assistance are 
utilised for 1:1 and small group 
mentoring that targets 

There is evidence to show that the rate 
at which a child develops language is 
sensitive to the amount of input they 
receive from the adults and peers 
around them, and that the quality of this 
input is likely to be more important than 
the quantity. This is best achieved 

2 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931310/BSSLC_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931310/BSSLC_Guidance.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
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disadvantaged pupils who have 
fallen behind with their language 
development. These sessions 
provide students with regular 
exposure to personalised high 
quality language modelling and 
communication through 
discussion-based learning. 

through a considered evidence-based 
approach. 

EEF – Supporting oral language 
development 

Knowledge, Understanding and 
Application of Phonics 

Reading Comprehension 
Programme 

A range of strategies and activities 
across the curriculum will provide 
opportunities for reading in all year 
groups. The school will utilise 
systems (such as Accelerated 
Reader and STAR testing) to 
regularly assess student’s levels of 
comprehension alongside targeted 
academic support from adults. 

The Education Endowment Foundation 
suggests a range of strategies to help 
support the teaching of reading. In these 
examples pupils need to build both word 
reading and language comprehension 
skills. 

EEF – The reading comprehension 
house 

EEF – Reader’s Theatre 

EEF - Phonological awareness and 
phonemic awareness 

2 

Achievement in Writing 

Early Years – Small Group 
intervention 

A programme of small group 
targeted support that is evidence 
based is embedded and prioritises 
the disadvantaged pupils. This 
programme will be delivered by 
the most capable adults that have 
received specific training. 

High quality targeted support can ensure 
that children falling behind catch up as 
quickly as possible. Small-group support 
is more likely to be effective when:  

• children with the greatest needs are 
supported by the most capable adults 

• adults have been trained to deliver the 
activity being used 

• the approach is evidence based and is 
regularly evaluated 

EEF – Preparing for Literacy (improving 
communication, language, and literacy 
in the early years) 

3 

Achievement in Writing 

KS1 – Small Group and 1:1 
Intervention 

A programme of small group and 
1:1 targeted support that is 
evidence based is embedded and 
prioritises the disadvantaged 
pupils. Throughout the programme 
student’s progress must be 
regularly reviewed and used to 
inform further learning in lessons 
or during the intervention. 

There is consistent evidence that an 
approach which first focuses on the in-
class teaching and then uses accurate 
assessment to target 1:1 or small group 
tutoring supports children struggling with 
aspects of literacy. 

EEF – Improving Literacy in KS1 

 

3 

Achievement in Writing 

KS2 – Small Group and 1:1 
Intervention 

A programme of small group and 
1:1 targeted support that is 
evidence based is embedded and 
prioritises the disadvantaged 
pupils. Diagnostic assessment 

There is a strong and consistent body of 
evidence demonstrating the benefit of 
structured interventions for pupils who 
are struggling with their literacy. The first 
step should be to accurately diagnose 
capabilities and difficulties in order to 
match pupils to appropriate, evidence 

3 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-Reading-comprehension-house.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-Reading-comprehension-house.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/KS2-Lit-Readers-theatre.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Phonological_awareness_and_Phonemic_awareness.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Phonological_awareness_and_Phonemic_awareness.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
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must be used to rigorously identify 
the pupil’s area of need. 

informed interventions that target 
specific areas of difficulty. 

EEF – Improving Literacy in KS2 

Achievement in Maths 

Early Years & KS1 - Small Group 
and 1:1 Intervention 

A programme of small group and 
1:1 targeted support that is 
evidence based is embedded and 
prioritises the disadvantaged 
pupils. The programme ensures 
explicit connections are made to 
everyday activities or teaching. 

The Education Endowment Foundation 
maintains that high quality targeted 
support can provide effective extra 
support for children and should focus on 
the greatest needs supported by the 
most experienced staff. 

EEF – Improving Mathematics in Early 
Years and Key Stage 1 

4 

Achievement in Maths 

KS2 – Small Group Intervention 

Structured interventions (based on 
evidence) provide explicit and 
systematic instruction and support 
pupils to understand how 
interventions are connected to 
whole class learning. 

The Education Endowment Foundation 
states that effective intervention in 
maths should start early, be evidence-
based and be carefully planned. 

EEF – Improving Mathematics in Key 
Stage 2 and 3 

4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 23,362.50 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Underdeveloped Language and 
Vocabulary 

Early Years – Parent Engagement 

Promoting the importance of 
parental engagement with reading 
at home. A school lead campaign 
that utilises social media and new 
technologies to provide parents 
with advice and guidance on how 
to read and talk about books 
effectively. 

Recommendation 5 from the Education 
Endowment Foundation’s ‘Preparing for 
Literacy’ document highlights the 
importance of supporting parents to 
understand how 

EEF – Preparing for Literacy (improving 
communication, language, and literacy in 
the early years) 

1 

Underdeveloped Language and 
Vocabulary 

Early Years – Speech and 
Language Therapy 

Through effective assessment and 
observation where it is identified 
that pupil’s needs meet the 
threshold for additional specialist 
support with speech and language 
the school will engage with 

As part of the Education Endowment 
Foundation’s recommendations on the 
use of targeted support it states that in 
addition some specialist services are 
likely to be best delivered by other 
professionals, such as speech and 
language therapists. 

EEF – Preparing for Literacy (improving 
communication, language, and literacy in 
the early years) 

1 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_-_Poster.pdf
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external professionals and 
agencies. 

Knowledge, Understanding and 
Application of Phonics 

Parent Phonic Workshops 

The school will utilise new 
technologies (such as ZOOM) to 
run a series of parent workshops 
aiming to engage parents and help 
provide a understand of phonics.  

The Education Endowment Foundation 
guidance on working with parents 
recommends offering more sustained 
and intensive support where needed. 

EEF – Working with parents to support 
children’s learning 

2 

Knowledge, Understanding and 
Application of Phonics 

Celebrating achievement 

A system of celebrating 
achievement with phonics and 
reading includes a range of 
strategies such as certificate, 
awards and positive letters home. 
This is carefully tracked and 
reviewed to identify positive and 
negative trends for the 
disadvantaged pupils. 

An article from The Key highlights the 
importance of acknowledging positive 
behaviours and how praise can be used 
effectively. 

The Key – Putting Praise to Good Use 

Systems of more formal praise can also 
be used as an effective strategy to 
engage parents. 

EEF – Working with parents to support 
children’s learning 

2 

Knowledge, Understanding and 
Application of Phonics 

Guest Author Visits 

As part of the curriculum 
programme the school will explore 
opportunities to bring in Authors to 
engage pupils in collaborative 
learning activities and hear 
authors reading their work aloud. 
Disadvantaged pupils will be 
prioritised for small group 
interaction allowing them 
opportunities for extended 
discussion and questioning about 
their work. 

Research and guidance from the 
Education Endowment Foundation 
highlights the importance of remember 
that progress in literacy requires 
motivation and engagement, which will 
help children to develop persistence and 
enjoyment in their reading. 

EEF – Improving Literacy in KS1 

EEF – Improving Literacy in KS2 

2 

Achievement in Writing 

Celebrating achievement 

A system of celebrating 
achievement in writing includes a 
range of strategies such as 
certificate, termly awards and 
positive letters home. This is 
carefully tracked and reviewed to 
identify positive and negative 
trends for the disadvantaged 
pupils. 

An article from The Key highlights the 
importance of acknowledging positive 
behaviours and how praise can be used 
effectively. 

The Key – Putting Praise to Good Use 

Systems of more formal praise can also 
be used as an effective strategy to 
engage parents. 

EEF – Working with parents to support 
children’s learning 

3 

Achievement in Writing 

Future Authors Club 

Lunchtime and afterschool clubs 
provide extended opportunities for 

The importance motivation and 
engagement as part of a literacy strategy 
in schools is highlighted by the 
Education Endowment Foundation to 

3 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://thekeysupport.com/insights/2019/05/13/putting-praise-to-good-use/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
https://thekeysupport.com/insights/2019/05/13/putting-praise-to-good-use/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
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pupils to engage with writing 
through a range of activities that 
explore different purposes of 
writing. Leaders actively 
encourage disadvantaged pupils 
to attend through pupil and 
parental dialogue. 

help children to develop persistence and 
enjoyment in their reading. 

EEF – Improving Literacy in KS1 

EEF – Improving Literacy in KS2 

Achievement in Maths 

KS2 – Secondary school transition 

Establish and sustain strong links 
between maths leaders at 
secondary schools to support 
pupils to make a successful 
transition between primary and 
secondary school. Links should 
develop shared understandings of 
curriculum, teaching and learning. 

Evidence shows that there is a national 
dip in mathematical achievement and 
attitudes towards maths as children 
move from primary to secondary school. 
This is highlighted by the Education 
Endowment Foundation. 

EEF – Improving Mathematics in Key 
Stage 2 and 3 

4 

Achievement in Maths 

Celebrating achievement 

A system of celebrating 
achievement in maths includes a 
range of strategies such as 
certificate, termly awards and 
positive letters home. This is 
carefully tracked and reviewed to 
identify positive and negative 
trends for the disadvantaged 
pupils. 

An article from The Key highlights the 
importance of acknowledging positive 
behaviours and how praise can be used 
effectively. 

The Key – Putting Praise to Good Use 

Systems of more formal praise can also 
be used as an effective strategy to 
engage parents. 

EEF – Working with parents to support 
children’s learning 

4 

Achievement in Maths 

Problem Solving Club 

Lunchtime and afterschool clubs 
provide extended opportunities for 
pupils to engage with maths 
through problem solving activities 
that explore how existing 
knowledge can be applied to a 
range of challenges. Leaders 
actively encourage disadvantaged 
pupils to attend through pupil and 
parental dialogue. 

Positive attitudes are important, but 
there is scant evidence on the most 
effective ways to foster them. Therefore, 
the Education Endowment Foundation 
recommends school leaders should 
ensure that all staff, including non-
teaching staff, encourage enjoyment in 
maths for all children. 

EEF – Improving Mathematics in Key 
Stage 2 and 3 

4 

Attendance 

Priority Parental Phone Calls 

The school will prioritise daily 
phone calls for absent 
disadvantage pupils to support 
parents in with improving 
attendance. This aims to create a 
culture of ‘we are all in this 
together’. Positive relationships 
with parents will create a greater 
understanding of the individual 
context of each family’s needs. 

 

The SSAT highlights that relationships 
with parents and carers are critical in 
supporting the improvement journey of 
individuals who collectively affect the 
school’s attendance. The investment that 
any school makes in working with them is 
key to improving attendance.  

Working together to improve attendance 
- SSAT (ssatuk.co.uk) 

5 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://thekeysupport.com/insights/2019/05/13/putting-praise-to-good-use/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Summary_of_recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf
https://www.ssatuk.co.uk/blog/working-together-to-improve-attendance/
https://www.ssatuk.co.uk/blog/working-together-to-improve-attendance/
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Attendance 

Systems and analysis 

Implement and sustain robust 
systems to monitor and evaluate 
attendance with a particular focus 
on the disadvantaged pupils as a 
group and at an individual level. 

The DfE’s guidance on improving school 
attendance recommends robust school 
systems that provide useful data at co-
hort, group and individual pupil level to 
give an accurate view of attendance, rea-
sons for absence and patterns amongst 
groups 
Improving school attendance: support for 
schools and local authorities - GOV.UK 
(www.gov.uk) 

5 

Attendance 

Personalised attendance action 
plans 

Using established positive 
relationships, the school will target 
poor attendance with personalised 
attendance action plans. Targeted 
families will be engaged in the 
process of setting targets and then 
reviewing the progress. 

The benefit of creating action plans in 
partnership with families and other 
agencies that may be supporting families 
is highlighted in the DfE’s guidance on 
improving school’s attendance. 
Improving school attendance: support for 
schools and local authorities - GOV.UK 
(www.gov.uk) 

5 

Social, Emotional and Mental 
Health Needs 

Counselling Provision 

The school will continue to work 
with external Counselling 
professionals to provide support 
for individual pupils who have 
experienced trauma or who are 
struggling with their mental health 
and well-being. 

Evidence suggests that Cognitive Be-
haviour Therapy (CBT) can have a high 
impact on behavioural difficulties. 
Cognitive Behavioural Therapy - Youth 
Endowment Fund 
 

The British Association for Counselling 
and Psychotherapy recognised that 
there is pressing need for a diverse and 
comprehensive mental health provision 
and care for young people in schools 
across the UK. 
 

Effectiveness of school counselling re-
vealed in new research (bacp.co.uk) 

6 

Social, Emotional and Mental 
Health Needs 

CPD – SEL planning, 
implementation and monitoring 

Regular staff training on the 
planning, implementation and 
monitoring of the school’s Social 
and Emotional Learning strategy 
will ensure this is embedded 
across the whole school with 
curriculum leads able to develop 
planning accordingly. 

The Education Endowment Foundation 
recommends providing training and 
support to all school staff, covering: 
readiness for change; development of 
skills and knowledge; and support for 
embedding change when it comes to 
improving social and emotional learning 
in primary schools. 

EEF – Improving social and emotional 
learning in primary schools 

6 

Social, Emotional and Mental 
Health Needs 

SEL Mentoring Programmes 

Pupils identified to be struggling to 
cope with the social and emotional 
demands of primary school will 
complete a mentoring programme 
that focus on the core skills at the 

The Education Endowment Foundation 
identifies ‘self-awareness’; ‘self-
management’; ‘social awareness’; 
‘relationship skills’ and ‘responsible 
decision making’ as the core skills at the 
heart of social and emotional learnin 

EEF – Core skills at the heart of SEL 

6 

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.bacp.co.uk/news/news-from-bacp/2021/21-january-effectiveness-of-school-counselling-revealed-in-new-research/
https://www.bacp.co.uk/news/news-from-bacp/2021/21-january-effectiveness-of-school-counselling-revealed-in-new-research/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_SEL_Core_Skills.pdf
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heart of social and emotional 
learning. 

 

 

Teaching budgeted cost: £46,725.00 

Targeted academic support budgeted cost: £23,362.50 

Wider Strategies budgeted cost: £23,362.50 

 

Total budgeted cost: £93,450.00 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

  

Year 6 2020-2021 Results Teacher Assessment 

 Reading Writing Maths R/W/M 

 Expected Greater 

Depth 

Expected Greater 

Depth 

Expected Greater 

Depth 

Expected Greater 

Depth 

Pupil 

Premium 

86% 29% 71% 29% 57% 43% 57% 29% 

Not Pupil 

Premium 

100% 17% 83% 8% 75% 8% 67% 8% 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

 


